Introduction
Great efforts are being made to get all primary age children into school and to complete primary education as part of the Millennium Development Goals (MDGs) and Education for All (EFA) (Rieser, 2012) .
The Government of Indonesia made political commitments at the World Education Forum (2000) for achieving Basic Education for All. Guided by the mission of education and educational strategies, the Republic of Indonesia enacted a new Law on National Education System (Act N0. 20/ 2003) . The Law has its roots in the 1945 Constitution of Indonesia, Article 31, Section (1), which states that each and every citizen have the fundamental right to education. The key targets include expansion and equity, the improvement of quality and relevance, and the implementation of autonomy in higher education. Its main thrust is to make education relevant to societal needs; to further the development of communitybased education; and to enhance participation by the community in supporting basic education (Hadis, 2005) .
As stated in the 1945 Republic of Indonesia's Constitution that every citizen has the same right to obtain education, this indicates that all people have equal opportunity to get education without exception, including children with special needs. The citizens with disabilities also have the right to education which designed according to their limitations. One of the efforts to facilitate children with special needs is realized with the establishment of various types of special education for children with special needs, such as Special Schools start from Elementary school until Senior High School, but unfortunately it still exclude the children with special needs from the their real social life. In the development of education, nowadays in Indonesia has been developing an inclusive education system to eliminate discrimination between children with special needs and the society.
Inclusive education is not another name of education, inclusive education using different approach in identifying and trying to solve the difficulties that arise in the school (Poernomo, 2016) . Based on UNESCO (2009) inclusive education in Indonesia is a priority policy from the Ministry of Education in order to expand educational services for all children with special needs by using a flexible curriculum with due regard to local wisdom and the learning process using information technology. Indonesia regulates inclusive education in Permendiknas No 70, 2009 . Permendiknas No. 70, 2009 on Inclusive Education "Inclusive education is a system of education that provides opportunities for all learners who have abnormalities and have the potential of intelligence and/or special talents to follow education or learning in an educational environment together with learners in general". Indonesia government conducts compulsory education to all school-aged children, including disabled children. However, the participation rate of children with special needs in Indonesia still low. Based on Hamid Muhammad as a directorate general of primary secondary education the rate of participation children with special needs is still only 10-11 percent of the total 1.6 million children with special needs in Indonesia (Meirina, 2015) . In other hand, there are still many factors that children with special needs are expelled from school even in society. Lack of learning support facilities for children with special needs, limited the number of teachers, and difficult schools access especially in remote areas are the example of the problem which is faced in Indonesia.
To face that case, as a form of cooperation, among others, it is urging to open a study/majors program of special education (PLB) and provides inclusive educational courses to prepare educator for children with special needs. This program targets prospective pupil teachers and teachers of public schools through training. In addition to that the supply of lecturers in inclusive schools also received special attention from The successful implementation of inclusive education is influenced by many factors including cultural, political, human resources (Kwon, 2005) . The implementation of inclusive education can be evaluated by an index called index for inclusion (Ainscow, 2000) . This inclusion index is built from three dimensions, namely (1) the cultural dimension (creating inclusive cultures), (2) the producing inclusive policies, and (3) the evolving inclusive practices. Each dimension is divided into two sections: Cultural dimension consists of a building community section and a section on establishing inclusive values. The policy dimension consists of developing the setting for all sections and sections implementing support for diversity (organizing support for diversity). While the practice dimension consists of learning and play section (orchestrating play and learning) and the mobilization resources section (mobilizing resources).
The main principles of education still require assessment as the basis for implementation. The main basis of inclusive education is "ABK and accuracy of learning services" (Sunardi, 1995) . In connection with this it is not easy to change the inclusive education system that is already inherent, especially in the level of praxis. Ideally this should be known by looking at the perspective of experts or teacher trainers in the field of inclusive education. This perspective will provide an overview of inclusive education in Indonesia.
There are the awareness of parent about the importance of inclusive education, ideal condition of inclusive school, competence improvement of teachers in classroom, and developing of the networking with related institution become the main goal that researchers want to do in this study to know the implementation of inclusive education in Indonesia based on experienced experts in inclusion or inclusive education.
A purpose of this research is to know the implementation of inclusive education from the perspective of Widyaiswara of PPPPTK Kindergarten and Special Education on aspects: 1) Student awareness to go to school; 2) Ideal condition of teacher, learning activities, and facilities in inclusive school; and 3) Other finding from Widyaiswara information.
Method
The research used qualitative method. Based on John W. Creswell (2014) qualitative methods rely on text and image data, have unique steps in data analysis, and draw on diverse designs. Besides that qualitative method also using specific protocols for recording data, analyzing the information through multiple steps of analysis. This research was conducted on March 2nd, 2017 in PPPPTK TK and PLB located in Bandung, Indonesia. Data were collected using a questionnaire in the interview related to perceptions about special and inclusive education. Demographic questions included information of Name, position, last education, and experience in the field of inclusive education. Questions in interview included aspects: 1) awareness to go to Article 9 paragraph (1) to paragraph (4) in the Government Regulation of the Republic of Indonesia Number 47 Year 2008 on Compulsory Education, explains that children aged 7 to 15 years (9 years) are guaranteed to follow compulsory education. This article also explains the exemption of tuition fees in compulsory education programs is for children whose parents / guardians are not able to finance education. In Indonesia, 7 to 15 years of age must undertake formal education in primary school (including equivalent) for 6 years and Junior High School (including equivalent) for 3 years. Compulsory study serves to strive for expansion and equality of opportunities to obtain quality education for every Indonesian citizen and compulsory learning aims to provide minimal education for Indonesian citizens to be able to develop their potential to be able to live independently in the community or continue education to a higher level. This regulation becomes an aspect to increase the level of awareness to go to school. According to Irwanto (2010) that the participation of students and students with disability is strengthened by the enactment of policies on the implementation of inclusive education. The division of SLB based on its kindness can be grouped into 5 (five) namely SLB A, SLB B, SLB C, SLB D, and SLB E. SLB A handles students with visual impairment, SLB B handles deaf students, SLB C handles mentally disabled students, SLB D handles physically handicap students and SLB E handle emotionally retarded students. Then specifically for autism students grouped again into the group SLB F. But for the case of SDLB, SMPLB, SMALB in it consists of several disability. As for the inclusive school is a public school that serves children with special needs. in some cases SLB C seems to be varied there are students with disabilities and Down syndrome. Grouping of children with special needs that have been good in big cities like Bandung, Jakarta and Surabaya. While in some other areas are still constrained by the limited number of schools, classrooms and teaching staff.
WI1 says that:
Public schools will provide the environment to ABK to get along with normal children. This can be a place to practice and socialize in the community. When attending regular school, ABK shows good behavior.
Difference between ABK at private and public inclusive schools. Private inclusive schools (eg Mutiara Bunda, Sembilan Mutiara and Gagas Ceria) schools with high school fees can provide inclusive education well. Start from facilities, teachers and services. In this private school the capacity of ABK is limited to only 2-3 children with 4 teachers with the composition of classroom teachers, special escort teachers, orthopedagogic teachers, and teacher assistants as teaching staff. But the problem is that the expensive cost must be borne by parents / guardians of students. A good private inclusive school fees of over 20 million rupiah and Education Contribution (SPP) fee above 2 million rupiah per month. Contrary to the public inclusive school, at the Elementary School level, one class can have a ratio of 60: 40, 60 for ABK and 40 for normal students.
Distribution of Special Schools in Indonesia
All WI said the same thing for the spread of special schools in Indonesia has not been evenly distributed. According to the regulation in Indonesia (Permendiknas No. 70 Year 2009), the obligation of the implementation of inclusive schools is only for the urban level. In each urban district is required to have 1 inclusive school at the elementary and junior high school levels. While for high school is required for the province. While at the rural level, inclusive education is organized non-formally by the community. The spread of inclusive schools is concentrated on the Java Island, while for outer islands there is no guarantee that 
Teacher in Special and Inclusive Schools
Based on the special school statistics published by the Ministry of Education and Culture in 2017, in general, in the academic year 2016/2017, the number of admissions with special needs of 121,244 people with 47,399 students from public schools and 73,845 from private schools. The deployment of students is centered on the Java Island with a total of 69,214 students or the equivalent of 57% of the total students. The number is spread in 6 provinces with the distribution of Jakarta Capital Region as many as 5,610 students; 21,042 students of West Java province; Banten province 4,765 students; Central Information: * One room can be used together for more than one type of disability and more than one level of education ** One room can be used together for more than one level of education Source: Government Regulation Number 33 Year 2008 regarding Standard of Facilities and Infrastructure for SDLB, SMPLB and SMALB Java province as many as 15,488 students; Yogyakarta Special Region 4,893 students and East Java province 17,416 students. Another data in the special school statistics published by the Ministry of Education and Culture of 2017, states that the number of teachers recorded as teachers in special education as many as 24,657 teachers with the division in public schools as many as 9,403 and 15,254 private schools teachers. When compared to total students, the ratio between teacher and student is as much as 1: 5.
Ideally, number of teachers in the classroom is grouped according to students' level of disability. Students in the learning group who have mild disabilities, the ratio of teachers to students is 1: 10. Students in study groups who have moderate fitness, the ratio of teachers to students is 1: 5. And if students in study groups who have a severe level of fatness, then the ratio of teachers to students is 1: 1 or 1: 2. While the number of teachers on average in the classroom, the most ideal is there are at least 4 teachers in the class. Teachers in the inclusive classroom are classroom teacher, special assistant teacher, and orthopedagogic teacher.
In general, teachers who teach at SLB have not adapted to the type of student limitation. Teachers with backgrounds can be excellent teachers in school.
The effort of PPPPTK Kindergarten and PLB as teacher trainers in the field of inclusive education is to provide training that is adapted to the field of teaching in school. Teachers in inclusive schools will be provided with special assistant teachers if there are children with special needs. One case described by WI1, Bali Province sent some teachers to PPPPTK Kindergarten and PLB to be trained on inclusive education. The teacher's background is from accounting, management, computer, science and others. After being trained by Widyaiswara, the teacher will be assigned or assigned to teach in public schools that serve children with special needs. Another case, delivered by WI2, teachers at SLB A has the deaf education background. In this case WI2 explained that, the teacher is given the burden of learning and attending the training became a teacher to blind students.
PPPPTK Kindergarten and PLB is a government office under the Ministry of Education and Culture whose job is to provide training to improve the quality of outstanding teachers. PPPPTK TK and PLB provide competency-based teacher training called Competence Based Training (CBT). Levels of training are start from primary level, middle level, advanced level and high level. The goal is all teachers or educators for children with special needs in schools throughout Indonesia. Teachers who become trainees are representatives of each province. This training is conducted periodically. While in certain areas such as Bali, Riau and East Kalimantan (areas where inclusive education campaigns) there was a type of cooperation with the central government in the form of provision of training and training bodies in the province.
Learning Activities
Inclusive schools are public schools that accept students with special needs. For inclusive schools, special needs children must follow national curriculum standards. Currently, the curriculum standard in Indonesia is the K13 curriculum. The curriculum refers to four components: process standards, content standards, assessment standards and graduation standards. The requirement is that students with special needs have no mental retardation or severe disability. If they have mental retardation, students do not take national examinations. As proof of students' graduation, the school issued graduation certificates that are not from the education office. Children with special needs who have taken the national exam and graduated are eligible to continue their education to a higher level. Meanwhile, special schools that are special schools for children with special needs, have a special curriculum tailored to students' disabilities.
The evaluation process in the inclusive school evaluation should be in accordance with the National Education Standards regulated in Government Regulation No. 32 of 2013. Evaluations are generally conducted with tests and non-complaints. The test can be done with objective tests and essays. Non-test evaluation can be through observation, peer assessment, self-assessment, portfolio or project assessment. ABK in inclusion schools are given the opportunity to get along with normal children in general. By interaction, ABK is also involved in all processes in socialization and communication. While in SLB, ABK are assessed based on Specific Lesson Program (PPI). The PPI is developed from the teacher's assessment of the classroom students. This aims to determine shortterm and long-term programs that are tailored to individual child development. Short-term programs, achievements can be measured in a one-semester evaluation. 
Children with special needs after graduation at a level of education
Every student with a need is given a skill called self-development ability. Self-development is an exercise taught in school so that children with special needs can organize themselves and able to care for them independently in orders to behave just like normal children. In the activities of self-development students with special needs are taught to communicate and socialize (manners). Children with special needs are also provided with vocational or skill training. Vocations are developed specifically according to their abilities. Example in the community, blind children can be a masseur or a musician. It has been accepted in society. Upon graduation, education for crew who meet national standards can progress to a higher level. So it is possible that visually impaired people can pass a bachelor degree to a doctorate. At Universitas Pendidikan Indonesia, Prof. Didi Tarsidi is a blind. Prof. Didi Tarsidi has the advantage of recognizing a person from his voice and smoothly using a computer. The computer used has voice technology. Like a normal person, he is now a lecturer. For children with special needs who have mental retardation that is not ready to train and not ready to be educated will be forever. Not ready for educated means the child will remain in school. Not ready to train means that will always be trained self-development and skills to be able to do some things. Children with special needs like this have an attitude of dependence.
Exceptional schools or inclusive schools should further develop the potential and vocational abilities of children with special needs. The goal is that ABK can be more independent. For the vocational direction, schools can work with companies that can employ special needs children. Outside of the awareness is already there. In Singapore, there is a center for crew. Here, the potential of crew will be explored and then given training. Once skilled, the center is contacting the company to be able to employ special needs children who are skilled. While in Indonesia yet, there may be some companies that have realized and willing to serve ABK.
In view of the legal and regulatory umbrella, Indonesia does not recognize discrimination. The 1997 Law on Disabled People states that it does not recognize discrimination for people with disabilities. So it is possible that a special ability will be accepted by all employment but adaptive. As in London, I accompany adults over 20 years to be accepted in the community. Autism can be accepted in the community with the job just to taste stamps at the post office. Then he can work in the library, he memorized all the books, he memorized all the books until the book codes, making book collection and placing the book. If in Indonesia, in general, we do not recognize discrimination, but not all areas can be entered by ABK. The teacher must be physically and mentally healthy, but there are teachers who do not have hands but can teach.
PPPPTK TK and PLB provide special training for teachers to improve the quality of education under the auspices of the Ministry of Education and Culture. Meanwhile, related to skills training of children with special needs is handled directly by the Ministry of Social Affairs. Social Service trains people with disabilities to work. Gradually each year, the social services provide different skills training tailored to the talents of persons with disabilities. Examples of skill training that are implemented are painting training, sewing training, masseuse training and others. If the education in SLB, after the students graduate, there are no concern to empower the crew to be independent. But in Australia, we see something different, the school is very careful to be ready to work. After graduating school, the crew keeps to school and trained in skills like SMK. While PPPPTK its relationship with teachers who teach students. Out of the loose school is put into the foundation to be trained under the social service.
Government efforts
The government has a BOS program. So with the BOS program, schools no longer charge school fees from students at elementary and junior high schools. And now it is supported by the local government, being one of the targets to assist the BOS government. Based on that, in fact both state and private have been able to organize education in accordance with national standards. From the size of the GER in elementary school level already very well 110% they are in school. But in every province for APM there are about 2-3% who do not finish school. Another government program is to use the Smart Card Indonesia program (KIP) to cope with them to go back to school. ABK is not only a disability, also a result of limitations in the economy, natural disasters and others. Government participation getting better and increasing. But based on the data, there are still crew who have not attended school, the obstacles 512 districts are only about 400 who have schools of inclusion. The government also often organizes seminars and training in PPPPTK. In the composition of the ministry of education programs, since 2 years ago there has started to be material about inclusive education and child protection.
Public awareness to enter school is getting higher. Schools still have obstacles to receive the crew because the problem does not have a special companion teacher (GPK), because has no facilities and infrastructure. What the government is doing communicates with local governments that do not yet have an inclusive school. Another reason is that access to the province is far enough. For inclusion schools, in addition to the boss funds are also given a grand block fund to improve the quality of crew services, improving facilities and infrastructure. Giving to the teacher special allowance to campaign to parents who have children with special needs to go to school. When there are children who are crew around the environment that has not been school, teachers are expected to persuade parents and their children let me go to school.
In the field of education, there has been no ministry of education for direct counseling to children. Government in the field of education approaches with socialization through educators. For example, the government calls for inclusive education in a region, the government invites teachers and schools to be given guidance on inclusive schools. Then the school device will visit the surrounding community to disseminate the existence of the inclusion school. Through school principals, school boards, graduate teachers and other school tools. As for the social service directly to the target.
Conclusion
School participation rate in Indonesia reaches 92%. The reasons for not attending school are 1) being in remote areas, 2) having special needs, 3) experiencing natural disasters, and 4) experiencing violence. An inclusive school is a public school that accepts students with special needs. The curriculum used must comply with national education standards. the curriculum standard in Indonesia is the K13 curriculum However in the assessment, students with special needs have different assessment standards. Ideally, teachers in an inclusive class are at least four people consisting of one class teacher, two special escort teachers, and one orthopedagogic teacher. Facilities in inclusive schools should be tailored to students' disabilities. The commitment of the Indonesian government is to provide inclusive education as well as possible and periodically provide appropriate facilities.
Further Direction
1. There needs to be direct field research to find out the actual condition of the inclusive school. 2. It is necessary to measure the readiness and attitudes of teachers and students towards inclusive education. 3. Need more specific research on the meaning of inclusive education in Indonesia.
